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Introduction 
 
Many argue that a role of universities is to prepare students for work in the new 
international context (Daly and Barker, 2005, p.26).  Indeed, an interesting recent 
social change has been the greater emphasis on internationalisation since the 1990s, 
with universities increasing the international content of degree programs and external 
study opportunities (Gatfield, 1997).  For example, there has been a massive 
expansion in the number of international links of Australian universities since 1990.  
Formal inter-university agreements increased from less than 300 in 1990 to 4,485 in 
2003 (International links of Australian universities, 2003). These agreements facilitate 
programs such as student exchange opportunities and academic staff mobility.   
 
The present study is a case study and it concerns an exchange program to Japan for 
tertiary undergraduate students (see Marriott, 1994, pp.53-57 for an overview of 
student exchanges through secondary schools and community organisation).  
Australian universities had the third largest number of agreements with their Japanese 
counterparts after the United States of America (USA) and China (including Hong 
Kong).  One factor driving increased student exchanges between Australia and Japan 
is the availability of funding from government and non-government bodies.  Examples 
include the University Mobility in Asia and the Pacific (UMAP) and Japan Educational 
Exchanges and Services (JEES), formerly called Association of International Education, 
Japan (AIEJ).   
 
Student exchange programs were assumed to be an effective way to develop 
international competences for students (Nelson, 2003, p.25, quoted in Young & Harper, 
2004, p.2).  However, as Clyne and Rizvi (1998) pointed out, such effects are simply 
assumed rather than proven, so it warrants investigations (p.38). 
 
 
Literature Review 
 
A body of research on issues around exchange and study abroad programs has 
developed in recent years.  A perusal of the relevant literature indicates that they can 
be divided into two broad strands. First are those examining the impacts or outcomes 
of the programs on the students’ growth or development.  Second are those focusing 
on various factors that affect their decisions on whether or not to participate in 
exchange. 
 
The outcomes group can be further divided into linguistic and non-linguistic areas.  
Generally, the linguistic benefits from study abroad tend to be commonly taken for 
granted.  There has evolved a popular belief, that students who go abroad are those 
who will become most proficient in the use of their target language.  Surprisingly 
enough, though, there have been relatively few empirical studies which have 
addressed the specific question of the linguistic impact of study abroad in a carefully-
controlled and in-depth manner (Freed, 1995a, p.5).  This may be because of the 
difficulty in detailing the potential linguistic benefits because of their complex nature.   
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Despite the complexity, gradually various studies started to appear across different 
languages from varying perspectives (e.g. see Freed, 1993, pp.153-158 for a list of 
studies; 1986; Freed, 1995b; Lafford, 1995; Marriott, 1995; Matsumura, 2001).  For 
example, the focus in Freed (1995b) was the issue of fluency in French for American 
students.  Lafford (1995) studied on American students’ communicative strategies in 
Spanish.  In this study comparisons were made among university students who were 
learning the language in Mexico, students learning in Spain and students whose 
learning was limited to the formal classroom context in the USA.  On the other hand, 
Marriott (1995) dealt with one of the highly important socio-linguistic competence 
aspects in Japanese.  This was norms of politeness, as experienced by Australian high 
school and university students.  Recently an acquisition of pragmatics was studied by 
Matsumura (2001) by comparing Japanese university students who studied English in 
Canada and peers in Japan.  All these studies suggested that studying abroad 
somewhat positively impacted on the students’ linguistic developments. 
 
On the other hand, impacts in various non-linguistic areas may not be as observable as 
linguistic areas.  The non-linguistic outcomes were underscored by Clyne and Rizvi 
(1998).  This study examined the exchange experience from the student’s perspective 
by the use of a questionnaire.  Most of the respondents went to the USA and Europe 
for one or two semesters while those who went to Asia were only 14.5% in this study.  
Nonetheless, it usefully encapsulates the overall outcome of student exchanges in 
general. The non-linguistic outcomes that the students from four Victorian universities 
nominated included: 
 
• Increased self-confidence and maturity; 
• Greater self-awareness and self-knowledge; 
• Cultural sensitivity and an appreciation and understanding of other cultures; 
• Greater appreciation of the value of family and friends at home; 
• An international network of friends; 
• More patience; 
• Greater open-mindedness; 
• Better self-management skills and resourcefulness and determination (p.45). 
 
Another important non-linguistic impact is in relation to students’ sense of cultural 
identity.  Studying abroad usually enables young people to meet new people from 
different cultural backgrounds, stimulates them to reflect on where they belong, and 
helps them to become more conscious of their sense of self (Hashimoto, 2003, p.103). 
Hashimoto (2003), which was based on in-depth interviews, is very insightful for 
understanding cultural identity issues.  The study emphasised the crucial but often 
overseen point that not all exchange students from Australia are necessarily 
“Australians”.  It also examined how it helped students who were on a year or semester 
long exchange at Japanese universities to better recognise Australia’s multicultural 
aspects. 
 
It is possible to glean from the above studies that overall student exchange seems to 
have positive effects on participants in a number of ways.  Nevertheless, according to 
recent studies, the exchange participation rate is small.  Although many Australian 
universities commonly quote ten percent of the undergraduate enrollments as the 
target for student participation, much smaller numbers have been reported in reality 
(Davis et al., 1999; Young & Harper, 2004; Daly & Barker, 2005).  Accordingly, studies 
emerged in more recent years concerning various factors that affect decisions to 
participate in exchanges. 
 
Naturally various factors influence student participation in exchange programs.  For 
example, Clyne and Rizvi (1998) identified cost as the major reason for non-
participation.  Other factors included credit transfers, concerns about adjustments to 
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new cultures, language barriers and personal safety.  The cost factor was echoed by 
other studies such as Bakalis & Joiner (2004, p.290). 
 
These external variables are important, but internal variables are also likely to influence 
decision making.  Both Bakalis and Joiner (2004) and Daly, Troth, Barker and Jones 
(2004) studied the role of personality in exchange issues from slightly different angles.  
The former study considered the association between the two personality 
characteristics of “openness” and “tolerance of ambiguity” and the student’s 
participation in exchange.  It found that students who showed higher levels in both 
characteristics were more likely and those revealing low levels were less likely to 
participate in exchanges. 
 
The latter larger scale study by Daly et al. compared exchange and non-exchange 
Australian and New Zealand students by the use of a Multicultural Personality 
Questionnaire.  It found that the exchange group demonstrated higher levels of open-
mindness and flexibility and the presence of these characteristics also acted as 
predictors for a successful sojourn. 
 
The findings in these studies suggest that personality factor plays an important role in 
deciding whether or not to participate in exchanges.  However, it is still unknown 
whether their participations prompt any changes in their personalities. 
 
Implications from the literature review 
 
There needs to be a growing focus on issues to do with student exchanges.  If policy-
makers, educationalists and administrators are to properly plan exchange and study 
programs, studies on the evaluation of outcomes must be conducted (Marriott, 1994, 
p.70).  A review of the literature has shown that various research has gradually 
developed.  However, as Daly et al. (2004) pointed out, there is still a paucity of 
research into those sojourners to or from the Australian-Pacific region (p.3).  Another 
point that emerged is that most studies concerned exchanges of one or two semesters 
and research into shorter programs seemed to be lacking.  Hence, the present study 
will enhance the literature by investigating the outcomes for students who participated 
in a short exchange program to Japan.   
 
 
Background on the Sonoda short exchange program 
 
The five-weeks’ intensive program at Sonoda Women’s University incorporates 30 
hours of Japanese language tuition, home-stay, school visits and cultural trips. The 
host university is located in Amagasaki near Osaka.  Exchange and study abroad 
program can be classified into different categories depending on a number of variables 
such as length of stay, content of program and type of accommodation.  This Sonoda 
program allows participants to experience limited exposure to the host language, 
culture and society.  Hence, it belongs to the “Limited exposure” category among seven 
categories outlined by Marriott (1994, pp.63-69). 
 
This program is partly funded by the Japan-Oceania Society for Cultural Exchanges to 
help with the cost of the homestays, local transport and other activities.  Participants 
only have to pay their return airfare and other personal expenses. Therefore, it has 
been  described  as  “affordable” by past participants.   
 
Six undergraduate students studying Japanese units at Queensland University of 
Technology (QUT) have been participating in this program over the Christmas holidays 
every year since 1992.  Although Sonoda is a Women’s University, male students are 
also eligible to apply. Most of the participants in the past described their experience at 
 4
 
 
Sonoda as “an experience of a lifetime” or “memorable fun experience” in their post-trip 
reflective reports. However, their learning outcomes have not yet been examined 
systematically. 
 
 
Research Questions 
 
The aim of this study is to describe and evaluate students’ learning experience and to 
identify problems they encountered during their five weeks in Japan.  Accordingly, 
there are two research questions: 
1. In what ways did participation in the short exchange program benefit the 
students? 
 
2. Did the students encounter any problems or difficulties?  If any, what kind? 
 
 
Methodology  
 
This is a case study of six students who participated in the 2004 exchange program.  
Without negating the limitations of qualitative research over the more scientifically 
justifiable quantitative research, there is still much to be gained from utilising a case 
study approach (Hutchings et al., 2002, p.60).  It offers intricate details of phenomena 
difficult to convey with quantitative methods and makes the world of life experience 
directly accessible to the reader (Denzin & Lincoln, 2000).  Chen and Isa (2003) also 
contended that conceptual development is better where it is built on a solid 
understanding of variables inductively and directly generated from a vast array of 
qualitative data (p.78).  Three kinds of source data were used in this case study: First 
were students’ post-trip reflective reports of 1,500-2,000 words; Second were 
questionnaires; and third were semi-structured follow-up interviews.  Based on the 
findings from previous studies that highlighted linguistic and non-linguistic outcomes, 
the author created a questionnaire.  It consisted of multiple choices using a seven 
points scale and open-ended questions which addressed potential outcomes.  (Please 
see the appendix.)  One-to-one interviews were originally considered.  However, it was 
anticipated that an interview with peers who shared the experience might generate 
more descriptive accounts of their experiences and observations.  For this reason, six 
students were divided into two groups of three for the interview. The interviews were 
conducted in English and lasted about two hours for each group.  They started with 
general questions asking the students to assess their time in Japan.  Then, more 
specific questions were asked to clarify and amplify their written responses in the 
questionnaire as well as in their report essays.  The interviews were audio-recorded 
and transcribed with the participants’ consent. 
 
 
Student Profile 
 
The subjects of this study are six undergraduate students who participated in the 
program run over the December/January holidays from 2004 to 2005.  They were 
selected from 11 applicants including one male candidate.  The selection criteria 
included their interview performance, their grade point average (GPA) and their 
potential diplomatic abilities.  All six participants were females whose ages ranged from 
18 to 25 years old.  The average age was 20.8 years old. They consist of three 
nationalities as shown in Table 1 and four were international students. The degree 
courses in which they were enrolled varied as shown in Table 2.  Only one student was 
in her first year in the university, two in the second year and three in the third year. 
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Table 1: Nationality 
 
 
Australian 
 
2 
Brunei 1 
Taiwanese 
 
3 
 
 
Table 2: Degree programs in which they were enrolled. 
 
 
Business 
 
3 
Education 1 
Creative Industry and Education 1 
Arts and Applied Science 
 
1 
 
As for the level of their Japanese proficiency, five of them had just successfully 
completed a unit called “Japanese 4” at QUT. The exit level was approximately 
equivalent to Level 3 in the Nihongo Noryoku shiken (Japanese proficiency test). One 
student was a little more advanced than the remaining students.  She had spent a 
further 110 contact hours after Japanese 4 and just successfully completed “Japanese 
6”.  Most of them had never been to Japan.  But, two students had previously 
experienced a three week trip. 
 
Answer to research question 1: In what ways did participation in the short exchange 
program benefit the students? 
 
Linguistic aspects 
 
First, I discuss and analyse how the students perceived their learning experience in the 
areas of four macro skills (i.e. speaking, listening, reading and writing).  
Overwhelmingly, the areas of speaking and listening are rated highly.  However, while 
they felt the benefits to a certain extent, they all commented that five weeks were too 
short to drastically improve their Japanese: 
 
I didn’t have time to pick up language that well… My fault, too, but gained a feeling for 
Japanese… for the rhythm of the language.  It also helped me pick up on some 
colloquialisms. 
 
I guess it improved my listening skill… because I didn’t understand my host family much 
at first.  I began to pick up what they were saying a bit… but not much especially when 
they were talking to each other.  I guess I need to stay longer. 
 
One interesting point to note emerged about “the improvement in speaking” during the 
follow-up interviews.  One student was described as “became most fluent” by fellow 
students.  The term “fluent” is quite commonly used in language studies, but as Freed 
(1995b) argued, it is a complex matter and just what is meant by the term is rarely, if 
ever discussed (p.123). According to Sajavaara(1987) (quoted in Freed, 1995b, p.143), 
fluency includes a multitude of linguistic, psychological and sociolinguistic factors and  
each of which contributes to the full construct of fluency. 
 
In the case of this particular student, through detailed accounts of examples, it became 
clear that she learnt to use some techniques within a set of “sociolinguistic rules” 
(Neustupny, 1991, pp.5-6).  For example, it seems that she was using back channelling 
techniques to carry out conversations smoothly.  Another example is that, she learnt to 
manage certain Japanese phrases for clarification such as “… tte doo yuu imi desu 
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ka?” (what do you mean by …?)  Her peers all agreed that by the middle of their stay 
she was more capable of carrying out longer conversations by the use of “short 
phrases” than the others in the group.  This seems to have made her sound “very 
fluent” to observers.  Even though all the participants studied these phrases prior to 
their trip, naturally there seemed to be individual differences in putting the knowledge 
into practice.  
 
Though there are individual differences, it seems that almost all these students 
experienced linguistic gains in some ways.  The possible cause of this gain could 
largely be attributed to their homestay experience.  Hashimoto (1993) conducted a 
study on the effect of homestay and found that most of the former exchange students 
in her study rated their host families as the most helpful factor or second in importance 
for their language acquisition (p.212).  This study also analysed various interactions 
within one host family and it is very insightful. It showed how the host family played an 
important role in providing valuable linguistic and sociocultural inputs.  Six students in 
the present study shared similar views with regards to the helpfulness of their 
respective host families.  Some family members reportedly spoke some or good 
English. However, it was perceived as a merit rather than a negative factor as one 
student put it: 
 
My host mother was a very understanding person and we chatted openly on every topic.  
I was glad that she frankly told me about Japanese culture and their living.  She can 
speak English a bit, which made our conversation even more interesting and 
comprehensive. 
 
By contrast, the students did not find that their time in Japan was very beneficial for 
improving their reading and writing skills. This may be because they did not pursue 
opportunities to read or write Japanese language during their stay.  This occurred both 
outside the class and in the formal Japanese language classroom that focused on oral 
skills.  However, they were in an environment surrounded by Japanese signs and the 
like. One student commented: 
 
I didn’t get to read magazines or newspapers or things like that, but, signs of bus stops 
and shops gave me good practice.  There were lots of advertisements to read on trains 
and buses. It was fun sometimes. 
 
Another student explained her study strategy for reading as follows:  
 
I found it very helpful to keep a little notebook handy and jot down things to look up 
when I got home or got the time. This included things from conversation, but also from 
signs that I saw …along the road or at the train station. If I didn't write things down, I 
couldn't remember what they were so couldn't look them up! 
 
In an intriguing comparison study, Huebner (1995) compared total beginning Japanese 
classes between Japanese and USA sites. It reported greater individual variations in 
perceptions on the immersion environment as well as performance among those 
studying in Japan. In the study some reported that being illiterate (i.e. not able to read 
signs and various surrounding materials) was frustrating at times but motivating to try 
to become literate.  When interviewed about their perceptions on reading material such 
as signs, not all the students perceived it as a source of practice.  Their actual reading 
performance in Japan is unknown, but individual differences in perceptions certainly 
echoed the findings in Huebner.  
 
To summarise the discussion on four macro skills, the five weeks stay was perceived 
as much more beneficial in improving speaking and listening skills than their reading 
and writing abilities. 
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Non-linguistic aspects  
 
This study focuses on four areas: understanding of Japanese culture and customs; 
development of intercultural competence; marketability and career prospects; and 
forming a new network of friends.  
 
There was a significant agreement among the group that the in-country experience was 
definitely beneficial for the areas related to Japanese culture.  A culture and a language 
are intricately interwoven and the two cannot be separated without losing the 
significance of either (Brown, 1994, p.165).  Because of this nature, teaching and 
learning culture can be complex.  The questions of “what or which” culture and “how” 
are debatable at times.   
 
Crozet and Liddicoat (1999) argued that learning of culture does not necessarily follow 
from immersion but needs to be taught explicitly.  However, concerns are often raised 
about reinforcing cultural stereotypes in the process as reflected in frequent criticism 
about treatment of culture in textbooks (Endo-Hudson, 1997).  The students in the 
Sonoda program were explicitly taught some aspects of Japanese culture and customs 
in class before their trip.  However, there is a limit to how much can be taught in 
classrooms.  After all, the knowledge they gained must be put into practice and the 
same applies to their language skills.  In fact, all six participants nominated their 
fascination with Japanese culture and custom and their wish to experience them as a 
top reason for applying for this exchange.  One student put it: 
 
It really helped me to understand how different cultures can be … I also began to 
appreciate that their attitudes and values are different for some things, which is fair 
enough. 
 
The benefit of the homestay environment is again reinforced in comments such as this: 
 
Homestay was really good to observe real Japanese life and culture … how they live, 
food they eat, how they spend their free time and so on.  Some things I already knew, 
but some were different. 
 
This short exchange also provided an opportunity for students to experience both a 
snowy country side and the city with two different homestays.  All the participants 
acknowledged the benefit of the experience in order to see how life, culture, customs 
and even the language (i.e. dialect and different accents) are not the same within 
Japan. 
 
Another important cultural dimension is “culture shock”.  In this group, four claimed that 
they felt no culture shock at all as they had previously studied cultural aspects.  But, 
two students expressed that they felt some.  For example, one student shared her 
experience of being exposed to apparent stares: 
 
Initially, I felt the culture shock ... I couldn’t handle the attitudes towards women … I 
mean I couldn’t stand the way some men stare at you on the train. But, I grew to accept 
it and not be so angry.  Obviously, it wasn’t worrying anyone and then not much of my 
business. 
 
This student also had a strong impression that Japanese people are polite and 
respectful in general.  So, she was caught by surprise when witnessing some host 
family conflict between her host mother and her younger son. She put it:   
 
I could not believe the way he talked to my host mother.  I thought he was supposed to 
respect her … if my brother did that to my mother, well, he would be in big trouble … to 
say the least! 
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Theoretically and historically, intercultural competence has been conceptualised in a 
variety of ways using different labels such as cross-cultural adjustment, overseas 
success and satisfaction with overseas experience.  Whatever it is called, consensus is 
that it involves the knowledge, motivation and skills to interact effectively and 
appropriately with members of different cultures (Wiseman, 2003, p.192).  According to 
the recent model proposed by Crozet, Liddicoat and Lo Bianco (1999), intercultural 
awareness is the outcome of a process of personal experience and interactions 
between speakers of different cultural backgrounds in which they negotiate to find a 
third place between two cultures. 
 
Given this theoretical framework, it is interesting to note that two of the Taiwanese 
students had previously lived in Canada and New Zealand respectively before coming 
to Australia to undertake undergraduate studies.  Therefore, Japanese culture was the 
fourth culture for them to experience.  One of them commented: 
There was no culture shock for me at all because I went to Japan for a short trip before 
and things like new year customs are similar to Taiwan.  I lived in Canada before …it 
was a bit of culture shock then.  I think I felt more comfortable in Japanese culture than 
the first time I went overseas or came to Australia.  I think sometimes Japanese people 
think in similar ways as people in Taiwan. 
 
As Wiseman (2003) contended, competent intercultural communication requires all of 
the knowledge, motivation and skills, that can be influenced through education, 
experience and guided practice (p.196).  Then, in theory, the more experience students 
have in dealing with different cultures, the more they develop their intercultural 
competence.  Does this apply to the two Taiwanese students with more experience?  
To what degree do their previous experiences impact on the development?  To what 
extent do participants develop their intercultural competence in five weeks?  It is 
beyond the scope of this case study to measure the degree of enhancement in such 
competence.  But, it is worthy of further future investigation if it is measurable.   
 
On the other hand, career prospects were not quite rated highly.  Schmidt and Jansen 
(2003) pointed out that international companies increasingly look for foreign language 
skills and intercultural competency in recruitment and underscored that graduates with 
overseas study have advantages when they apply for employment (p.131).  However, 
what they were referring to is study of at least six months or one year’s duration.  The 
extent to which this potential career benefit applies to a case of short exchange may be 
debatable.  
 
Finally, the aspect of network formation was positively acknowledged by all the 
students.  The interview confirmed that most of the students were still in touch with 
their respective friends and host families mainly by email.  It was reported that they 
also became friendly with peer participants from New Zealand and Fiji.  Another 
pleasing outcome was the bonding among the six peers.  Some of them did not know 
each other before this trip, but they reportedly developed good friendships by sharing 
enjoyment, excitement and coping with difficulties during this exchange. 
 
 
Answer to Research question 2: Did the students encounter any problems or difficulties?  
If any, what kind? 
 
Most of the studies about student exchanges tend to highlight positive or favourable 
aspects of the experience.  However, as Marriott and Enomoto (1995) argued, 
investigation is needed into less positive facets (p.78).  Most of the students in the 
present study indicated that they did not encounter major difficulties or problems except 
some practical survival matters and initial language and communication difficulties. 
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However, one serious problem was reported about dealing with a host father.  This 
student did not report this problem in the questionnaire although she raised the issue 
during the follow-up interview by explaining her uncomfortableness in writing on a 
problem of such a sensitive nature.  Arguably these interpersonal problems could occur 
anywhere but it is important to note that students can be vulnerable by being in an 
unfamiliar foreign culture and society.  A request has been made to the host university 
to avoid this particular family in the future. 
 
Other nominated problems were mostly practical matters.  It included the cost of the 
trip, what to do in the case of illness, purchase of medicine, finding automatic teller 
machines and knowing the limit for withdrawal amounts.  Although this program was 
partly funded and most participants said the cost was affordable, some students still felt 
financial constraints.  In fact, one student had to work part-time every night during the 
last month before the trip to save sufficient money to pay for her airfare and insurance.  
Further assistance such as some financial supports for airfares will help motivated and 
capable but financially disadvantaged students.   
 
Furthermore, this study found that a level of anxiety prior to the arrival in Japan was 
extremely intense for some students.  They conveyed how anxious they were about 
finding the details of host families and strongly suggested that the process could be 
quicker to reduce the anxiety.  In a related matter, students were given a map and 
instructions to travel to the university from the airport, which apparently caused great 
anxiety to some.  While one student listed “to be independent” as one of the outcomes 
from the program, they still suggested a pick up service from the airport would have 
given them a less stressful introduction to their trip.   
 
 
Concluding remarks 
 
This case study investigated outcomes for undergraduates who participated in a short 
exchange program to Japan.  It described and evaluated the students’ learning 
experience and identified problems they encountered during their short stay. It was 
limited to the six participants from 2004/5 though three different data sets enabled the 
in-depth examination of the experience and outcomes.  The study has shown that the 
outcomes were more than just having a fun time.  It highlighted that the program was 
perceived as particularly beneficial in improving speaking and listening skills, 
understanding Japanese culture and custom, developing intercultural competence and 
forming a network of friends.  The author acknowledges that this study is based on self-
evaluation.  Therefore, it is planned to conduct some form of pre- and post-trip tests to 
measure the degree of actual improvement in linguistic as well as non-linguistic areas 
in the future. 
 
Furthermore, another significant outcome worthy of attention is the effect on their 
confidence and motivation.  All the students commented on this point in different ways.  
For instance, one student concluded her post trip essay as follows: 
I have not only improved a lot of my Japanese speaking skill but also gained a lot of 
knowledge about Japanese lifestyle and culture.  This program has given me 
encouragement to continue to study Japanese. 
 
Indeed, all the participants are continuing their respective Japanese studies.  At the 
time of writing this paper, one student who has just graduated was considering more 
advanced Japanese classes before her post graduate studies in Japan.  Another 
student was planning to apply for a longer exchange of six months or one year.  This 
student commented that she was too afraid to try six months or one year without any 
in-country experience. In this way, participation in the short exchange clearly promoted 
their continuing Japanese studies. 
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The significance of this study also lies in identifying some problems and difficulties. 
Some may not be foreseen but others can be anticipated.  Based on the findings, 
action was already taken and will be taken in order to minimise potential problems.  
Schmidt and Jansen (2003) rightly argued, the success of any exchange program 
depends greatly on the ways in which students are prepared for the experience and for 
coping with their new environment.  Naturally each participant must play their parts to 
make their experience both enjoyable and educationally worthwhile. At the same time, 
educators and sending institutions must strive to minimise the risk and maximise 
potential benefits by providing appropriate preparatory actions.  These program 
enhancements can only continue to foster an increasingly internationalised educational 
experience for early 21st century undergraduates. 
 
 
 
 11
 
 
References 
 
Bakalis, S., & Joiner, T. (2004). Participation in tertiary study abroad program: the role 
of personality. International Journal of Educational Management, 18(5), 286-291. 
 
Brown, H. (1994). Principles of language learning and teaching (3rd ed.). NJ: Prentice 
Hall Regents Englewood Cliffs. 
 
Chen, L., & Isa, M. (2003). Intercultural communication and cultural learning: The 
experience of Japanese visiting students in the U.S. The Howard Journal of 
Communication, 14, 75-96. 
 
Clyne, F., & F. Rizvi (1998) Outcomes of student exchange. In Davis, D., & A. 
Olsen (eds), Outcomes of international education: research finding. Canberra: 
IDP Education Australia, pp.35-49. 
 
Crozet, C. & Liddicoat, A.J. (1999). The challenge of intercultural language teaching: 
engaging with culture in the classroom. In J. Lo Bianco, A. J. Liddicoat, & C. Crozet 
(Eds.), Striving for the third place: intercultural competence through language 
education (pp.113-125). Melbourne: Language Australia. 
 
Crozet, C., Liddicoat, A.J. and Lo Bianco, J. (1999). Intercultural competence: from 
language policy to language education. In J. Lo Bianco, A. J. Liddicoat, & C. Crozet 
(Eds.), Striving for the third place: intercultural competence through language 
education (pp.1-20). Melbourne: Language Australia. 
 
Daly, A., Troth, A., Barker, M., & S. Jones (2004). Comparative predictions of 
international orientations across Australian and New Zealand university students. 
Conference papers presented for Biennial International Conference on Intercultural 
Research, May 21-24, Taiwan, Retrieved June 10 2005, from 
http://cunningham.acer.edu.au.ezp01.library.qut.edu.au/dbtw-
wpd/textbase/ndrie/ndrie137503.doc  
 
Daly, A., & Barker, M. (2005). Australian and New Zealand university students’ 
participation in international exchange programs. Journal of Studies in International 
Education, 9(1), 26-41. 
 
Davis, D., C. Milne & A. Olsen (1999).  Becoming internationally competitive: The value 
of international experience for Australian students, IDP Education Australia, Sydney. 
 
Denzin, N. K., & Y.S. Lincoln (Eds.). (2000).  Handbook of qualitative research. 
Thousand Oaks, CA: Sage. 
 
Endo-Hudson, M. (1997). On being ‘PC’: ‘Pragmatic correctness’ in elementary 
Japanese textbooks. In M. Hubbard, T. Sakamoto and D. James (Eds.), Progress in 
Japanese Linguistics and Pedagogy: A Collection in Honor of Professor Akira Miura’s 
70th Birthday (pp.247-262). Tokyo: ALC Pty Ltd. 
 
Freed, B. (1993), Assessing the linguistic impact of study abroad:  What we currently 
know - What we need to learn, Journal of Asian Pacific communication, 4(4), 151-166.  
 
Freed, B. (1995a), Language learning and study abroad. In B. F. Freed (Ed.), Second 
language acquisition in a study abroad context (pp. 3-33). Philadelphia: John 
Benjamins Publishing Company.  
 
 
 12
 
 
Freed, B. (1995b), What makes us think that students who study abroad become 
fluent? In B. F. Freed (Ed.), Second language acquisition in a study abroad context 
(pp.123-148). Philadelphia: John Benjamins Publishing Company.  
 
Gatfield, T.J. (1997). International marketing of Australian higher education to Asia: a 
comparative study of Australian and Asian student perceptions of quality and its 
implications for the praxis of educators, policy makers and marketing practitioners. 
Unpublished PhD Dissertation, Griffith University, Australia. 
 
Hashimoto, H. (1993). Language acquisition of an exchange student within the 
homestay environment. Journal of Asian Pacific communication, 4(4), 209-224. 
 
Hashimoto, H. (2003) The impact of study abroad on the cultural identity of university 
exchange students. In A. S. Liddicoat, Eisenchlas, & S. Trevaskes (Eds), Australian 
Perspectives on Internationalising Education (pp.103-115). Melbourne: Language 
Australia Ltd. 
 
Huebner, T., (1995), The effects of overseas language programs: report on a case 
study of an intensive Japanese course. In B. F. Freed (Ed.), Second language 
acquisition in a study abroad context (pp.171-193). Philadelphia: John Benjamins 
Publishing Company. 
 
Hutchings, K., Jackson, P., & McEllister, R. (2002). Exploiting the links between theory 
and practice: Developing students’ cross-cultural understanding through an 
international study tour to China. Higher Education Research & Development, 21(1), 
55-71. 
 
International links of Australian universities : formal links in place or being negotiated 
between universities in Australia and higher education institutions overseas. (2003) 
Canberra : Australian Vice Chancellors Committee (AVCC) Retrived June 10 2005, 
from 
http://www.avcc.edu.au/documents/policies_programs/international/activities/Formal%
20Links%20-%20May%202003.pdf. 
 
Lafford, B. (1995), Getting into, through and out of a survival situation: A comparison of 
communicative strategies used by students studying Spanish abroad and ‘at home’. In 
B. F. Freed (Ed.), Second language acquisition in a study abroad context (pp.97-121). 
Philadelphia: John Benjamins Publishing Company.  
 
Marriott, H. (1994) Changing trends in Australia-Japan and Japan-Australia student 
exchanges and study abroad programs. Japanese Studies Bulletin, 14(2), 50-74. 
 
Marriott, H., & Enomoto, S. (1995) Secondary exchanges with Japan: exploring 
students’ experiences and gains. Australian Review of Applied Linguistics, no.12, 64-
82. 
 
Matsumura, S. (2001) Learning the rules for offering advice: A quantitative approach to 
second language socialization. Language Learning 51(4), 635-679. 
 
Neustupny, J.V. (1991), Atarashii nihongo kyooiku no tame ni (Towards new 
perspectives in Japanese language teaching). Sekaino Nihongo Kyooiku 1, 1-14. 
 
Schmidt, G., & L. Jansen (2003). Enhancing overseas study. In A. S. Liddicoat, 
Eisenchlas, & S. Trevaskes (Eds), Australian Perspectives on Internationalising 
Education (pp.129-139). Melbourne: Language Australia Ltd. 
 
 13
 
 
Wiseman, R. L., (2003). Intercultural communication Competence. In W.B. Gudykunst, 
Cross-cultural and intercultural communication (pp.191-208). California: Sage 
Publications.  
 
Young, B., & Harper, C. (2004) Australian student mobility through exchange: a 
Universitas 21 case study. Conference papers presented for 18th IDP Australian 
International Education Conference, 5-8 October 2004, Sydney, Australia, Retrieved 
June 10 2005, from http://www.cdesign.com.au/idp2004/papers%20(pdf)/fri%20-
20Brooke%20Young.pdf   
 
 
 
 14
 
 
Appendix 
 
 
SONODA Exchange Program: Questionnaire 
 
 
Please evaluate the degree of benefits to you after your participation in the SONODA Exchange 
Program.  Please tick the most appropriate description for each of the eight categories. 
 
• It improved my speaking ability in Japanese. 
 
Very 
beneficial 
Moderately 
beneficial 
A little 
beneficial 
Neutral Not very 
beneficial  
Very few 
benefits 
Not 
beneficial 
       
 
• It improved my listening ability in Japanese.  
 
Very 
beneficial 
Moderately 
beneficial 
A little 
beneficial 
Neutral Not very 
beneficial  
Very few 
benefits 
Not 
beneficial 
         
 
• It improved my reading ability in Japanese.  
 
Very 
beneficial 
Moderately 
beneficial 
A little 
beneficial 
Neutral Not very 
beneficial  
Very few 
benefits 
Not 
beneficial 
       
 
• It improved my writing ability in Japanese.  
 
Very 
beneficial 
Moderately 
beneficial 
A little 
beneficial 
Neutral Not very 
beneficial  
Very few 
benefits 
Not 
beneficial 
       
 
• It enhanced my understanding of Japanese culture and customs. 
 
Very 
beneficial 
Moderately 
beneficial 
A little 
beneficial 
Neutral Not very 
beneficial  
Very few 
benefits 
Not 
beneficial 
       
 
• It increased my marketability and career prospects. 
 
Very 
beneficial 
Moderately 
beneficial 
A little 
beneficial 
Neutral Not very 
beneficial  
Very few 
benefits 
Not 
beneficial 
       
 
• It formed a new network of friends. 
 
Very 
beneficial 
Moderately 
beneficial 
A little 
beneficial 
Neutral Not very 
beneficial  
Very few 
benefits 
Not 
beneficial 
       
 
• It developed my intercultural competence. 
 
Very 
beneficial 
Moderately 
beneficial 
A little 
beneficial 
Neutral Not very 
beneficial  
Very few 
benefits 
Not 
beneficial 
       
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• Are there any other benefit you experienced?  Please explain. 
 
…………………………………………………………………………………………… 
 
…………………………………………………………………………………………… 
 
…………………………………………………………………………………………… 
 
…………………………………………………………………………………………… 
 
…………………………………………………………………………………………… 
 
 
• Did you encounter any problems or difficulties in Japan?  Please describe if any. 
 
…………………………………………………………………………………………… 
 
………………………………………………………………………………………… 
 
…………………………………………………………………………………………… 
 
…………………………………………………………………………………………… 
 
…………………………………………………………………………………………… 
 
 
• Any suggestions on what can be offered (i.e. Information, service etc.) to better 
prepare participants prior to their trip to Sonoda? 
 
…………………………………………………………………………………………… 
 
…………………………………………………………………………………………… 
 
…………………………………………………………………………………………… 
 
…………………………………………………………………………………………… 
 
…………………………………………………………………………………………… 
 
 
 
 
 
 
Thank you for your cooperation. 
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